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The JDasic assuMption underlying this study is that 
teacher in¥ol¥aiient in profaasional growth activities would lead to 
iaproveiient in knowladga and result in a change in practical* The 
objectives coaprising the major focus of the inquiry were to measure 
and analyze professional involvement; to assess the degree of 
professional commitment of the respondents i to determine if a 
relationship exists between professional involvement and professional 
qofflfflitment, and to determine the relationship of teaming experience 
to professional involvemant and professional commitment* A 
gnestionnaire wa^ mailed to a random sample of 20Q teachers* Five 
professional involvemant variables were ranged in order of 
complexity* The lowest level was membership in a professional 
organization, and in ascending scalai participation in professional 
activities, informal activities, and knowledge implementation of 
exemplary curriculum practices* The highest rank was given to 
impliimantatioQ of new curriculum practices* Eesults indicate that 
participation in professional growth activities results in greater 
commitment and changes in practice on the part of teaciiers* (JD) 
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What are ths factors that moti'^ate taaohsra to iraprove 
their professional competenelas? This study foousas on the 
indioators of (1) profeeslonal cOTmitment (2) involvement 
in pi^ofassional growth activities (3) improvement through 
self-diraoted aotivlties and the resulting change in know- 
ledge arid implementation of currently aooepted ourriculum 
praotioes, A positive relationship was asoertainiBd between 
level of profeasional commitment and the other VM*iablea* 



Preferenae for the fajmiliar rather than venturing Into 
the unknovmj is a know inhibitor of change. Patterns be- 
come established that are difficult to break. This phenom- 
enon is evident in the teaching profession and continues to 
be a hinderance to educational change. 

Indications point to a more atabelized teacher popula" 
tion with fewer new entries into teaohlng eaoh year* If the 
profsssion cannot count on the influx of new^ energetic^ 
young professionals, to act as catalyats for change^ are 
there existing indicators that may asslet In this process? 

A number of educators stress the Importance of in- 
service partioipation in improving educational progra:as and 
facilitating change in curriculum praotlces* Evans (1971) 
advooatea a strong in-servloe amphasis for continuous pro- 
fessional growth of teach^^rs, with the primary responsibility 



falling npor the local edacation agency. 

Thompson {1967) found that teachers of all levels were 
untamiliar with current curricular concepts, thus indicating 
a need tor professional improvement tor all teachers. There 
is also little unitormity among school districts in their 
^licies tor developing and maintaining compatence of the 
professional staff (ananuel, 1971)* 

Bishop {1967) sees a need for increased commitment at 
the local level for professional growth activities if in- 
novative ideas are to become fruitful* Virtually every new 
curricular modification retires new teaching and learning 
strategies. Just as .evaluation is used for feedback and 
guidance, so in-service education can be used for adaption 
and innovation. 

Recommendations from a study by Grabtree and Hughes 
{1969) suggest an increased responsibility by professional 
organisations for the in-'service education of their members* 
Professional organizations have always had a basic goal of 
improving the knowledge and competencies of their members* 
Perhaps this goal could be re^^emphasiEed to meet current 
needs* 

The role of conimitment as a motivator for improvement 

and change was expressed by John Gardner in Self Renewal 

"Renewal depends in some measure on motivation, 
corranitraent, convictioni the values men live by, 
the thinga that give meaning to their livea" 
{1963, p. 119). 
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HerahensDn (1958) identifies cemmitment as the final stage 
of vocational development. It inwlvea both ona's personal 
satisfaction and fulfillment with a job and one's function- 
ing as an indt vidua! in the world. 

An instruniant waa developed by Loftis (1962) to raeaaure 
professional conMnitment* It was discovered that no differ^ 
enees existed in levels of professional commitnient between 
men and women* Professional cormi^^tment was also independent 
of other factors such as age, marital status, educational 
level and teaching experience. 

No previous research has attempted to link profession^ 
al commitment to a willingness to change teaching practices. 
There is also no evidence that comnitment may be a factor in 
motivating teachers to participate in professional growth 
activities, or that this participation may result in in** 
creased commitment. 

The basic assumption underlining the study was that in- 
volvement in professional growth activities would lead to 
improvement in knowledge and result in a change in practices. 
This professional involvement would also hm positively ra* 
lated to professional commitment. An additional concern was 
the relationship of teaching experience to both professional 
involvement and commitment to teaching. 

Professional involvement of teachers was indicated in 
this study by membership in professional organiEations, 
participation in foCTial and informal meetings i workshops 
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and other aativities, knowledge of eKemplary eurrieuluf.n 
practices and implementation of these practices^ The pur- 
^se of the study was to determine i£ a ^sitive assoeia- 
tion eKista between the inTOlvement variablea and the pro-* 
fessional commitrnent level of the teachers^ 

The following objectives comprise the major focus of 
ttie study I 

1* To measure and analyEa professional Involvement i 
2* To assess the degree of professional conmitment of the 
re sponden t si 

3* To determine if a relationship exists between profes-- 
sional involvement and professional commitment* 

4^ To determine the relationship of teaching experience to 
professional involvement and professional commitment* 

MSTHOD 

A questionnaire was developed, tested with a small 
number of teachers, revised, and mailed to a random sample 
of 200 home economies teachers in Massachusetts* Teachers 
in a specialized area were used in the study to simplify 
the identification of professional activities and curricu-- 
lum practices* It was assumed that findings ti;fM the 
teachers in one discipline would be applicable to teachers 
in other subject areas* 

Five areas were included in th*B ^estionnaire to in- 
dicate the degree of professional involvement* 

♦ Membership in professional orqaniEations * Current 
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mam^rship in one or more profeaaional organiEa- 
tions was indicateci by each respondent* The organ- 
izations selected were National EAication Associa- 
tion CN^) and its state and local affiliatea, and 
professional organisations associated with the 
teachers' subject matter specialty. 

■Partloipation in formal professional growth activities . 
These ware limited to those in which participation had 
taken place within the previous five years, Activ-- 
ities included graduate-level courses, professional 
meetings, workshops, and local in-service activities. 
' Participation in informal professional growth aativ- 
ities . These were of a self-initiated or more infor- 
mal nature than the activities in group two. Included 
were teacher use of professional resources. Involve- 
ment in school and department activities, visits to 
other schools and cooperation with teacher educators. 
* Knowledg e of exemplary curriculum practices . Four- 
teen eKemplary curriculum practices were identified 
through a survey of current literature and by consider- 
ing the emphases of professional meetings and workshops 
within the past five years. Respondents indicated 
their familiarity with each practice according to the 
following scale - very familiar, moderately familiar, 
slightly familiar and unfamiliar. 
* Implementation of exemplary curriculum practices . 
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Teachers ware askad to indicate which, if any, of the 
14 previously identified curriculum practices they 
were currently using or had praviQusly uaad in their 
classrooms. 

Professional commitment for each respondent was deter** 
mined through the use of the Loftis Measure of Professional 
Commitment (MOPC)* This one hundred-item instrument was 
developed and validated by Loftia (1962), who concluded that 
the MOPG produced consistent results, discriminated among 
teachers with varying degrees of professional commitment, 
and was independent of personal factors. 

Results and Discussion 
Responses from 140 teachers supplied the data for the 
study for a response rate of 70%, Background information 
indicated that 75 psrcent of the sample taught in schools 
with 500 to l^SOO students, 50 percent had been teaching less 
than five years and 20 percent held a Master's degree* Fifty 
four percent taught at the senior high school level while 
the remainder taught in junior high school* 

The tive variables used to determine professional in- 
volvement were compared^ and an association determined, by 
arranging them in order of complexity. Guttman (1954), 
suggests this approach as a basis for comparing different 
variables* The lowest level was determined as membership in 
a professional organiMtion, since joining an organisation 
requires only payment of dues. Second levels of involve- 
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ment were participation In profeailonal growth activities, 
with self initiated infomal aotlvltiea being ranked higher 
than group activities. The benefits derived from participa- 
tion in profeaaional growth activities should increase know- 
ledge, which was ranked fourth. Implementation af curric- 
ulum praotloes was oonaidered the higheat level, the ration- 
ale being that getting so caught up in Ideag about one's 
profession that changed practicea are instituted, denotes 
the higheat level of profeasional involvement. 

Correlation coefficients of the involvement varlablea 
are indicated in Table 1. 

TABLE 1 COEFFIOIENTS SETTOEN TIffi FIVE INDICATORS OP PRO- 
HSSSIONAL IHVOLVEMINT AND PROJESSIONAL COm^ITl'ffiaiT, 



Correlation Coefficient 



Variable 


(1) 


(2) (3) 


ik) 


(5) (6) 


(1) Memberahlp in Professional Organiaatlona 










(2) Formal Profeasional Growth Aotlvltlea- 










(3) Informal Professional Growth Aotlvltiea 


.25 


*f4.6 — 






ik) Knowledge of Curriculum Practices 


.16 


,3k. ,k& 






(5) Implemented Curriculum Practices 


.19 


.26 .1|.6 


»5k 




(6) Professional Coirttaitment 


.26 


.32 ,3$ 


.33 


.23 



9 



ERIC 



When th© tivm levels of profeaalonal Involvsmant aa^e 
ars^wigecl in order of lowest to highest^ the variablea form 
a pattern Imowi as a stoplex (highest oorrelatione olosest 
to the diagonal J with those in ©aoh row Mid column becoming 
emaller as they are positioned farther away from the diagonal) 
A get of 'Variables whose eorrelations exhibit this pattern 
are measures of the seme variable at different levels of 
eomplexity. TMs simplex would support the justif ioation^^.. 
for this arrangement of the variables. 

The Loftis MOPC instrumantj used to detemiiine the pro- 
fessional ooitmltoaent soorasj included seven areas as in- 
dicators of Doimitoenti self-understanding, social rela- 
tions^ creativityf autonomyj rationalltyj ambition^ and 
non-fanaticism* Each of the 100 items on the MOPC was 
rated with one of the ttoee following reMponsesi (0) Does 
not apply to this person (1) Somettoes true of this person 
(2) Usually true of this person. The value given each re* 
sponse was O^Z as indicated above • The individual total 
scores ranged from 91|. to 19^, with a mean of 153.12 Bxid a 
standard deviation of l8.7. The commitment levels of this 
sample are similar to the Allegheny County teachers tested 
by Loftis In developing the MOPC instrument. 

Professional comiitment scores oorrelatad with each of 
the measures of involvement at about the same level, peaking 
slightly in the center (Table 1)« All these correlations 
were significant at the one percent level* The involvement 
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^ariabl© with the highasfc eorrelation to profeeiional eornmit- 
ment was partiolpatlon in inforaml professional growth aeti- 
vitiea* These aotivlties raquir© initiative and aalf- 
motiwtion on the part of participants. According to the 
findings of the study, there is a highly si^ificant associa- 
tion batwesn partioipatlon in s&lf-initiative activities 
and profeesional oonmi-tottsnt. 

._.„Two_othe^^^^ variables -t^ving a^highly signlf-^ ^ 

ioant oorrelation to the professional oonmitmeat were par- 
tioipation in fomal professional growth aotivitiea, Mid 
toiowledge of ourriouliai praetices. These two involvement 
variables also correlated with each other at the same level 
as they related to professional coirmitment (Table 1). 
These results support the assumption that attendance at pro- 
fessional meetings, workshopa and courses result in increas- 
ed knowledge of ourrioulum practices* 

The highest correlation of involvement variables * as 
indicated in Table 1, occurred between knowledge of curric- 
ulum practicea ^d teplementatlon of these praotioea* 
Teachers must obtain Imowledge and be infoimed, if th^y are 
to change their practices. This information may be obtain- 
ed from self ^initiated activities such as reading profession- 
al periodicals J talking with other professionals or by attend- 
ing professional meetings and partioipatlon in courses for 
ooilei credit* 
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Patterns PQlatlng to years in teaching are illustrated 
in Table 2m The only significant Gorrelation found to be 
associated with teaching ©xperlence was the participation 
level in formal professional ^owth aotivitiesi* With ex- 
porience comes the time and inolination to attend meetings 
and become involved professionally. 

TABia! a. OOHEELATION OP TEACHING EXPIRIENCE TO PROFESSIONAL 
- INVOLVEMENT VARI ABiaS-^MD^P-ROEESSI ON AL-^COmiT 

Correlation Coefficient 
Yeara in Teaching 



Membership in Professional Organizations #^4^ 

Pormal Professional Orowth Activities •1^3## 

Infoiroal Professional Growth Activities .20# 

Kiowledge of Curriculum Practices .00 

Implemented Curriculum Practices ^02 

Profassional Coinnitment ,21^ 

Sigriif leant at *001 level 
# Significant at »01 level 



The absence of ajiy relationahip between years of teach* 
ing and higher levels of professional involvement produced 
significant findings. The results oonfirafi the assumption 
that once patterns are established they become difficult to 
change as illustrated by the lack of implementation of 
current curriculum practices • 

Even though the older more experienced teachers par* 
ticipated in professional growth activities, there was 
little evidence that this involvement ijnproved their know* 



ledgt of eiar^loulum p3?aotioee. Thee© findings ha?e Impll* 
aatlons relating to the quality of thaee aoti^itles. 

CONCLUSIONS 

Variables used to determine professional involvement 
were validated as measures of the same variable at different 
levels of complexity by the Guttanfian Simplex* The five 
variables in order of oomplexity are membership in pro- 
fessional organizations, partlolpation In formal ^d In- 
formal professional growth' activities^ knowledge and ija* 
plementation of current curriculum practices* 

All of the professional involvement variables related 
significantly at the *01 level to the professional coiimilt- 
ment scores j producing a cause and effect relationship, 
partioipatlon in professional growth aotlvltiea does re- 
sult in greater coinmitoent. This should be a stimulus for 
increased emphasis and opportunity for teacher participa- 
tion in these activities, 

Chajiges in practices were also the results of profession 
al involvement* This was moat evident among the younger, 
less-experienced teaehera* Participation of the more 
experienced teachers did not always result In Improved 
teaching practices. These results indicate the need for 
rese^ch to identify the influence producing changes in 
praotioes among the more experlenoed teachers. 

If teacher Involvement in profesaional growth activ- 
ities^ h&B a sigaificwit effect on level of commitoient 



and imprp^ement In teaohing as indicated by th© 3?eiults of 
the atudy^ then more emphasis should be placed on these 
activities. School boards need to provide motivation 
time for teachers to participate • Ma aningful professional 
growth experiences need to be made available by the local 
education agencies t colleges and univ state 
departments and education Mid prof easlonal organisations • 
As the need for pra*-servlce education deoreasesj the 
emphasis and reaouroes could shift to the prof eseiohal 
improvement of teachers* - 
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